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Due to the increasing demands
of professionals working in health
care settings, there is less and less
time to commit to the training of
future clinicians and thus fewer
health care agencies are willing to
provide internship experiences.
Yet, in order to meet the complex
clinical needs and ever evolving
demands in the changing health
care environment, on-site training
at a medical facility is critical if we
are to adequately prepare speech-
language pathology and audiology
graduate students for service deliv-
ery in these settings. An informal
survey of speech-language pa-
thologists and audiologists work-
ing in medical settings in Southern
California indicated there was a

need to strengthen the relationship
between the university training
programs and the professional
community working in these set-
tings. To address this need, mem-
bers of the Southern California
Medical Speech Pathology and
Audiology Council (SCMC) and
members from three of the six
graduate training programs in
Southern California met to explore
common issues and concerns. The
major problems identified were:

1. Lack of information about
what is expected of master cli-
nicians (supervisors) during
the internship experience.

2. Lack of consistency in convey-
ing the expectations for the
internship experience from
one university program to
another.

3. Lack of standards in the stu-
dent evaluation process. There
was great disparity in the stu-
dent evaluation tools used by
the various universities and
site supervisors had to con-

tinually adjust to these varied
procedures.

The principal outcome of this
meeting was the establishment of
an ad hoc committee consisting of
three SCMC members and two
clinical coordinators from two of
the graduate training programs.
The charge to this committee was

to explore the possibility of devel-
oping uniform materials that could
be used by all training programs

and that would serve as the center-
piece for the supervision and train-
ing of graduate student interns in
medical settings. A request for what
training materials were already
available went out to various medi-
cal centers and university training
programs, and the responses re-

ceived revealed how little printed
information was actually available.
Forms and materials used for train-
ing student interns varied greatly
from one university and/or medi-
cal setting to the other. More impor-
tantly, there was no real documen-
tation about what was expected of
either the intern or the supervisor.

In order to provide the profes-
sional community and the students
with comprehensive information
pertaining to training and supervi-
sion expectations in medical intern-
ship experiences, this committee
developed a Handbook for Student
Interns and Clinical Instructors in

Speech-Language Pathology and Au-
diology (1999). Training guidelines
developed at Loma Linda Univer-
sity, including an evaluation instru-
ment and grading procedures,
served as a guide.

The "Handbook" was com-
pleted in 1998, and, after being
used by several clinical instructors
who provided feedback and sug-
gestions for changes/additions, it
was revised in May 1999. In its
present form, it includes important
information pertaining to profes-
sional issues in a medical setting,
internship expectations, as well as
guidelines for clinical instructors.
These guidelines include informa-
tion pertaining to the qualifications
and responsibilities of clinical in-
structors, and ASHA's Position Pa-
per pertaining to supervision
(1985). Another section of the
Handbook provides information
about the collaborative nature of
supervision and takes into consid-
eration the need for different styles
of supervision depending on the
level of the student's clinical expe-
rience (Anderson, 1988). In addi-
tion, there is an explanation of the
evaluation process as well as actual
forms that permit assessment of a
comprehensive set of clinical com-
petencies. Other forms are included
that provide an opportunity for the
student intern to evaluate his/her
own competencies as well as the
entire internship experience (e.g.,
the site and the supervisor).

The Handbook is part of a
larger plan to provide more consis-
tent training of graduate speech-
language pathology and audiology
interns in medical settings, regard-
less of the university graduate pro-
gram they attend. Since many of
the medical settings are used by
different graduate training pro-
grams, consistency in the expecta-
tions and in the training procedures
simplifies the process for supervi-
sors. Such consistency saves time,
creates uniform standards, and in-
creases the willingness on the part
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of supervisors to get involved in
the supervisory process.

Recognizing that the training
of first time supervisors would fa-
cilitate a greater understanding of
the supervisory process, the Coun-
cil offered its first supervision
workshop on June 10, 2000. About
60 clinicians attended this training,
and this is intended to become an
annual event. It is hoped that ev-
ery clinician that agrees to super-
vise a graduate student for the first
time will attend this 3-hour work-
shop, although at present this is not
mandatory. Everyone who agrees
to supervise a student from Califor-
nia State University, Los Angeles is
given a copy of the Handbook, and
the university supervisor provides
individual instruction on how to
use the evaluation form. All the
training directors of the six gradu-
ate programs in Southern Califor-
nia have been given a copy of the
Handbook and encouraged to in-
corporate this as part of their medi-
cal internship program. As noted
above, the goal is to have greater
uniformity in terms of the expecta-
tions for the assignment, and in the
way in which students are evalu-
ated.

The collaboration between
SCMC and the graduate training
programs has resulted in more op-
portunities for internship place-
ments, and it has heightened the
awareness of the importance of the
supervisory process to the training
of the next generation of speech-
language pathologists. The feed-
back received from those who have
used the Handbook is that it facili-
tates an understanding of the ex-
pectations of the assignment, that
the forms included are helpful in
providing regular feedback to stu-
dents, and that having a systematic
way to evaluate a student's perfor-
mance is very helpful and benefi-
cial.

While the problems initially
identified have not been com-
pletely resolved, the collaborative
efforts of the SCMC and the gradu-
ate programs have certainly had an
influence on those professionals
who have chosen to become in-
volved in the supervisory process.
What is needed is more frequent
training modules offered for first-
time supervisors, and the coopera-
tion from all the graduate training
programs in Southern California in
implementing the Handbook pro-
cedures.

While this California experi-
ence may be atypical because of the
density of university programs and
the availability of many medical
facilities, particularly in Southern
California, the need for collabora-
tion in clinical preparation is well-
documented (King, Sheridan, &
Hake, 1996; Mastriano, B., 1996;
Montgomery & Herer, 1994). Our
experience adds further support to
this practice, and we certainly rec-
ommend this collaborative ap-
proach to graduate training pro-
grams that want to enhance intern-
ship experiences for ffieir students.
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Continuing Education
Questions
1. List three reasons for strength-

ening the relationship be-
tween university training
programs and the professional
community.

2. What steps should be taken to
establish such a collaborative
relationship?

3. When developing a clinical
handbook for use by students
and clinical instructors,
important components to
include are
a. internship goals for the

students.
b. a competency-based evalua-

tion format for student
evaluation.

c. guidelines for clinical instruc-
tors.

d. forms that permit students to
evaluate the entire internship
experience.

e. all of the above.

4. What should be included in a
workshop or training program
for first time supervisors?

5. The framework for establish-
ing collaborative relationships
for clinical preparation is only
applicable for training pro-
grams in large metropolitan
areas. True False

Editor's note: Affiliates who wish to
contact the author to discuss this col-
laborative program in greater depth
can call her at 323-343-4692, fax her
at 323-661-9374, or email her at
loconno@calstatela.edu.
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